Il. Tue Rematssance oF Inpiaw EpucaTion

The movement for community control of Indian education is 2 reaction
to the cocreive asnmilanion through education which was imposed upon
Indian communitics. Indians, like other groups in the pation, are demand-
ing thar cducadon be relevant to th-::].r-nccds, their culture, and their lan-
fuage.

This Section focuses attention on Indian controd in the federal and state
systemns which provide education for g5 percent of Indian childron. Ex-
amples of Indian coramunity control within the federal system include the
Rough Rack, Ramah, Busby, and Chemawa Scheols; models of Indian
control within state public school systems are represented by Rocky Boy
and Hoonah Citv, In some communities, control of the cntire school svs-
tern may nat be feasible or desirable. Indian control of less than an entire
school systera may be achicved through the administration of Johpson-
O'Malley contracts or through parent advisory cominitters under Title [
of the Elementary and Sccondary E:Iucatmn Act of 1965,* JOM, or the
new [ndmn Educatien Act of 1g72.%
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At the outset, it is necessary to note that “Lodian contrel” and “coramu-
pity control” are not zlways identical. For example, the Navajo Indan
Reservation, li_i}ﬂ"lﬂiﬂg parts of Arizena, New Mexice, und Utah, with an
area roughly equivalear to rhat of West Virginia, encompasses severaf dis-
- tincrcommunifies. The Reservation is governed by an elected tribal council,
“but the acts of the tribal couneil, or the tribal oficers, may not abways be in
harmony with the wishes of a particular community. This, of course, is
simply an incident of cepresentative gnvernment. On soine of the smallest
reservarions, the tribal coundl consists essendally of all the adults in the
village, and, for all practical purpeses the council is the community. [neer-
tnbal, regional, and national organizations cach play important roles in
the contemporary Indian education scene, but the focus bere is an the in-
dividuzl community.

A, Federal Schools

1. Kough Rock Demonstration Schoal.

The oldest and perhaps best known of the new Indian schools 1s the
Rough Rock Demonstration School. Located rear the geographical ceater
of the Nuvajo Reservadon in Arizona,* Rough Rock 15 supported by funds
from the BIA and the Office of Economie Opportunity, and by private
grants. Founded In 1966 as a private, nonprofit corporation by three Navajo
educators with assistance and encouragement from OEO and BIA, the
school emphasizes Navajo bilingual education, cultural idendfication,
school-community relations, adult cducation, and contxol of policy decisions
by the loca) all- ‘wva]a school board. The Rough Rock School started with
a new 33,000,000 Facility rurned over by the BIA tmgether with $307.000 of
BIA funds which the Bureau would have spent to operate the school. In
addition, OEQ granced $320,000 in 1966 for intensive experimentation with
innuvative programs. Perhaps most important, Rough Rock did not inherit
an entrenched bureaucracy, instead it was free to recruit a fresh staf of in-
rerested and dedicated persans — both Navaje and Anglo. By all aceounts,
the Rough Rock Demonstration is a great success: studcnts are eager to
ceme to school and stay there; the teachers and administrators are entheosi-
astic.t”

Withour denigrating the projecr at Rough Rock and the enthusiastie
participation by community people in the school, it 1s necessary to polnt out
that Rough Rock has flovrished under unique conditions, Flrat, the demon-
stration was conceived not by members of the Rough Rock community but

tao. e gpendrally B lorwsow, Mavaro Eoocatow ar Boucir Rock {188} Roosel, Aa Qeers
virte of Mg Rogxh Rock Demoanration Scisol, 7 1. At Tuntan Soue., May tgil, at o,

i dee, v, Or Kerd Memninger Refiecw on Rowgh Kook Semosnnrdion Scieol, 7 10 A,
Tamid Buce, May 1068, at 22: Totrrviow will Anita B. P{siffes, focmer Princpal, Rough Rack
Elemenzary Deroonsteacion Jcheal, in Cambridge. Mass., bay of, topz.
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by outsiders, both Navajo and Anglo. In addition, it has reecived gencrous
financia| support from many sources. Even more important, the schoal has
attracied extradrdinarly talented personnel and consultants, both Navaje
and Angls, from owside the community.’™ Moreover, the school is main-
tained as sormewhat of a showcase for touring bureavcrats, eduncatars, and
yournalises, [ndeed, in its first 22 months of operation, this remote boarding
school serving ze7 children attracted 15,000 visitors ™

The Rough Rock School has shown that an educabional experience
which involves the entire community and which incorporates the posttive
clernents of Indian life and eultars can succeed with substantial outside sup-
port. Because Rough Rock is a “demonstration,” it 1s unlikely that the BIA,
KD, and ather agencies will commit eyuivalent resources to many other
communities. Accordingly, while rany of the educational theories de-
veloped at Rough Rock can be adapted for use in other types of schools, those
who wish to rmulate Rough Bock must carefully assess thic extent to which
necessary Anancial and human resonrces will be available.

2. Romah Navajo Fligh School.

The second of the modern Indian-controlled schools was established at
the Ramah Navajo community in New: Mexicoin 1969, Ramah High Schoaol
had been operated as past of the public schoul system of the Gallup-Me-
Kinley school districe until 1968, when the county school board closed the
school as an economy measure™™ Ramah Navajos were left wirh the chotce
of attending either distant federal boarding schools ar the consolidated? high
scheni 20 to 20 miles away. The later alternative became unfeasible when
the Gallup-MeKinley schoal districr decided that it would be unable to pro-
- vide transportation for Tndian children. The subsequent failue of a suit
which sought to reopen the Ramah High School™ left Ramah ctizens with
the prospect of sending their children to the distant federal boarding
schools.™ At this point, some members of the community, with the assis-
tance of legal services attorneys, decided to establish their awn high schoel,

In February 1970, the community elected and incorporated a private
school board which, with the aid of a small interim grant from the Anne
Maytaz Shaker Foundation of Wew York and addirional legal assistance
from the Robert F. Kennedy Mcomorial, secured a commitment from the
Commissioner of Indian Affairs to provide the school board with funds

taz, For exarnple, 127, Rebeer Bergman, a rationally famous psychiamist, Aies to Rough Rock
regtiardy 1o wadk on a project wich tradieienal Navajo medidne men.
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:nf, Indian childeen residing on federal uust tan] are clipible wo attend federal beurding
scharls when there are ng ocber appropriate schenl Facilities available to them, 24 CFR, § 51.7(a%
(1971},
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egitivalent to what it would have cost the BIA to educate Ramah stadents
in federal boarding schools, The $368,068 which was provided by this for-
msla was r:nuugh to allow the commuuniry to eperate a private scheol for
grades v to12.”

The Ramah contrace formula, based on the sum which Lh: BiA wcruld
have spent to educate the Indian children in federal schools, could eastly
be apphed o other Indian communities. Thers are several builtin lmita-
tions, however, which require careful consideration. First, since the formula
does not include money for construction, or even rencvation, there mmist be
an adequate physical plant available at a rcasonable cost.'™® Second, ihe
funding level does not allow for the development of new, cgperimental,
4 novative programs, aithough the community is free to seek outside
funcling o supplemenc the basic hudget. Finally, undar pecsent BlA regu-
lattons nor all Indian children are entirled to artend federal schoels er, pre-
surmatdly, ro receive funds under the Ramah formula. Fo attend a BIA day
schaol, a child must be of a¢ feast one-fourth Indian blood and reside on an
Indian reservarion or allotment.™™ To attend boarding school, it s further
required that no other appropriate school Facilities be available or the child
must come from a broken or unsuitable hore ™ The Secretary of the In-
terior lias some discretion o waive these requirements,”™ but unless Con-
gress or the BIA is prepared to modify its policy of looking o the states o
provide for educadonal serviees,''® there will be many Indian communities
ir.eligible to adepe the Ramah plan.

3. Busby School,

The Busby Schoel on. the Northern Cheyenne Reservation in Montana
was, until recently, 4 tradidonal BIA boarding and day school serving o8
boarders and 223 clementary and secondary day students.™ In its more
than 5o years of exdstence, no graduate of Busby was known to have com-
pleted college. Consultants to the Senate Subcommittee reparted to Serator
Edward M. Kennedy that “[cjhe Busby School, both day sad bearding stu-
dents, seems to be operating as 2 custodial institution.™** Further, the school
was reputed to have an unusually high suicide attempt rate

w7z, '-.:e Commuaizy Comerol, supra note 124, at (0—13.

108, The Faciinies ar Ramah are in poar enadicion, end this moses a se2icus prohlsm.
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"The initial step in the tnovement for local contrel at Bushy was to at-
tempt to bridge the barriers between the community and the school. This
efiort was aided by the parent participation requirements of Title T, and a
“Parenca] Involvement Program in Education” project funded by the Don--
ner Foundation of New York, Gradually a consensus formed among the
community dhat it, rather than the BIA, should operate the Bushy School.
The BIA, in turen, scemed cager to refinquish control of the school.™ In
July rgy2, an tlﬁctf‘d Busby School Board assumed control of the school
under a $795,000 contract,

The arrangement for Indian mmmumt}, cnntrcl of Bushy differs from
the Rough Rock und Ramah expericnces in several respects. First, unlikc
Reugh Rack and Ramah, where the local communities formed private cor-
porations to deal directly with the BIA, the partics to the Bushy contract
are the BIA and the Northern Cheyenne Tribal Council. Although relations
between the Tribal Council and the cormmunity arc excellent at present, the
possibility of future difficuities should not be ignored. The Northern Chey-
enne Reservation encompasses scveral other communities, and the Council
may not always reflect the interesis of the Busby community alone,

A second major difference is that the Busby School inherited an existing
staff, whose menibers retained their civil service status™” In somne ways
the community was limited in this regard, for many of the nenprofessional
staff are tribal members whose desire to retain civil service benefits was
stated clearly. Tn zddition, the non-fndian tcachers and administrators conld
have fomented further bad feeling. The Busby Scheel, because of its in-
herited staff, may move more slowly in the direction of educational reform,
a siyle which scems to suit the relatively conservarive Bushy community.
Stability is the great advantage to the Busby model. As the school board
members begin to assume their responsibilities, they may be aided by ex-
pericnced personnc! in coping with any crises which might anse, New staff
members can be brought in gradually as many of the existing staff members
either retire or transicr.

4. Chemawa Indian School,

During the last theee years the BIA has responded o the {ndian move-
ment for conerol of education by establishing parent “Advisory School
Boards” for each of the federal schools, While the establishment of a recog-
nized buard which enables parents to visit the school 15 itself a major in-
_.fovation, so far 1he advisory boards have not had 2 major impact. In the

- -

128 Oficials from 'h: B1A agency un the rescevation amd the Acea Ofier in Billings, Maauna,
suppesteld 1hat the wheol become pare of the poblic school system, but the commonity peeferred o
aperice Che scitani with twnds obtainel chraugh contezet with the BTA. Tntecview with Ted Rising-
sun, Chairman of Bushy Schorl Board, in Dushy, Mozt Moy, 2z, 1o77.

1oy Mew staff memibens will become eikbal employess.
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case of the off-reservation boarding schoals, the problem of distance makes
it ditheult fur the board to meet more than two ar three tmes 2 year.

The Chemawa Indian School near Satem, Oregon, has developed a pro-
cedure which may help overcome the barrier of physical distance between
parents and the school, Chemawa serves 85 students from Alaska, Mon- -
tana, Idaho, Washington and Orcgon. Tn the fall of 1971, the BIA eatered
into 2 §25,000 contract with the Advisory School Boasd which enabled the
Board to hire its own Execunve Secretary o act as 3 full-rime Haison be-
tween the Board and the school. The Executive Secretary is given office
space at the school, and 2lso spends considerable fime traveling to mest with
Board members in their home areas. These procedures are based on the hope
that communicarion will be increased in two ways: the Txerutive Secretary
‘disseminates news from the school; and he alse acts as the advocate for the
Advisery Tloard at school in the absence of Board members.™

BIA advisory school boards may make suggestions and recommenda-
tions, and, as & practical matter, have the power 1o remove the scheal super-
intendent.™ Aside from this ultimate power, however, the advisory boards
cannot be said o have mecaningful “contral.” While it docs not play a.de-
cisive iole in determining curriculm, sclecting personnel or evaluatng
academic standards, the Chemawa Board does set sut general guidelines
for the Superintendent to follow, and Board members, sclected to represent
differcnt geographical areas, act as embudsmen for the partnts and stu-
dents from their home areas.

The cost of the Advisory School Board with its Exceutive Secrctary is
substantial, but if botrd members and the Executive Secretary are conscien-
tious and comperent, the benefits to the overall school program will easily
jusofy the cost, The Chemawa model seems well adapted to other BIA
schools, A board could surely be more effective where the distance berween
the parents and school can be measored in tens of miles rather than thou-
sands.

B. Public Schools

Many Indian people have been reluctant to exercise their right to vote
for members of public school boards because of fear that it will lead ro the
termination of their special status as wards of the United States and open
the way to statc taxation of their land.* As mere Indian children atsend

118, Telephone incerview with Albert Duchi, Supcrintendent, Chemawa Indian Sshoot, Juoe
2, 1972.

tig. The BIA i swfficienty commiited 2o the com:l:pt of respecoing the cequess of duly or-
gaizcd and seoagoized Indian boards or councils thar 1 does respond when a dirgee, formal d=mand
1w miacle. This obscrvation is besed on the author's 5 ¥raTs of cxpericnee at 3 practicing attorney dealing
witk the BTA in Washingron, BEA Arex CHfices in Phoenix, Sstramento, ]um:iu Aherdeen, Minnc-
apolis, Window Rack El.lhngg and Afhuglorque, and with local BIA apencies o Albuquoeenue, Santa
Fe, Parkee, Ariz., Sells, Ariz., Riverside, Ca.h:.. Lame Deer, Mont., and Winnchage, Meb

13ek 5:1‘ tekt SCrompanying retes 1AT—th e,
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public schoals, however, thieir parents have scen that they must vote ifs order
to have a significant influctce over local educational policy. Predominantiy
Indian communities can control public school boards through the ballor
box, "There are 58 public school districts in the country with predominantly
Indian school boards.” I'hese clected schoof boards have power to hire and
fire school personnel, devclop curricslum (consistent with state require-
mucatsy,'™ negotate conkracts, and organize or reorganizc the manner in
which the district 15 operated, Indian controled boards can bring ia Indian
administrarors, Indian teachers, and Indian personnel, and ¢an insist upon
the development of a eurriculum relevant to Indian nceds. Even where
Indians are not in the majority, it is still possible to bring about change
through coalifions with other minority groups. For many communities this
is the easiest and most dircct path to making public schools responsive to
Indian needs.

This tactic may be most successful in small disteicts where the Indian
community can have an excellent opporunity to inflaence the operation of
the schools. Such is the case in Hoonah, Alaska ™ In some instances, how-
ever, districts may be so large that meaningful “community control” cannot
be easily exercised. The Indian eontrolled Gallup-McKinley district in New
Mexico, for example, serves more than 7,000 Navaje and Zuili children from
communities scattered over thousands of square miles. The Navajos on the
schuol board cannot represent any single community and, accordingly, In-
dian control of the school board does not necessarily assure communiry
contral.

Indian control of school boards may similarly be achieved by rcaligning
school district boundaries to insure that Jarge Indian communities contro!
their own districts. This technique has suceesded in rhe Rocky Boy Public
School District in Montana.'** The principal problemns inherent in this de-
vice arc discussed in later sections of this Artcle. They include the precarious

1zt, 117 Cokc, HEo, 16020 (daily «d, Oct. 8, 1971). Thirgr-one of the districts are Tocawd in
eastern Oklabima, aid the eest are acattered theougnout the Woast,

113, Jee notes $H6—6g fra apd accompanyiog oext,

123, See 107 Con. Bac 16,020 Celaily od. ©ee. 8, 19710, Four of five schonl boar] mcnbers
in Iloensh, Alaska, are Tliagit Indians. ‘The bpard, moreover, 4 aided by a 14-member Matve Edocar
non Advisory Commitzes, The Hovnah Schonl has an encoilment of ze0 clemenmazer and 120 sec-
phiiary students and operates on & budger of fooocon. ‘The edocation program icichides 2 Tile |
projeet in Tlingit cultare (both language and heritage), wocher wides (ooest of whom are Adaska na-
dves ), Flvadstart, Follow-Theangh, and 2 seate-fonded c‘lnny—ca:: center.

124, The Rocky Fop Thstrct is reoghly voreeminon: with the Rocky Doy Teservation, Tnotasg,
the Raservation was incorparafed inte the Flavre Puldic Schanl Discricr, 2 predoeminancy white com-
muspity, whase center is located 30 miles from the Rocicy Foy Reservation. Blementary school stadents
cantinued Lo atend sehool on the Rescrvadon but undsr the awspises of the Havre Trareier Ene July
rayn, sthoal dlSorie lines were cedrawn, and the Rocky Boy Pubiie Schoul Trsticr becarne a0 inde-
prodent districr ennteslled by 2 Bve-membee, all-Indian board of education. Becavss the disreiet van-
tains ne taxable properry, the basic suppart for the operacinn of the Backy Boy Dustrict and schonl s
provided by Impact Ald Bumds, without which the Bocky Boy District could not exist, State mcklis
gchenl feeds, Tiele 1, and Johoson-Ovballer fands augmoet the Tmpaet Ald monies, bur none of thewe
snurnes Alons cant pravide a separace bazia for the distsict's sxisiency, -
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mature of # “community school” which is absolutely dependent on federal
ar:d siate Hinancial assistance,"™* the question of the defiberate creation of 2
racially imbalapced public school districe,* the obstacles to the foemation
of new districts presented by state education eodes,” and the mmpesition
af statc educational requirements upon the Indian commmnicy.™

C. Conirol of Federal Programs in Public Schools

it may not be necessary to take control of 2 school in arder to exesgise
substantial power over the educational peogram. Many of the programs of
federal assistance to public schools have requirements for community gac-
neipation which, if cxercised, will make a differanee. Often such federal
funds censtitute the major portion of the schood budget.

1. fohnson-O'Malley contracts.

The Johnsoo-O'Malley program is designed primasily te provide sup-
plemental aid to meet the special educational needs of fadian chifdren in the
public schuels."™ Ta discharge this function, the BE& may costract with
“any appropriate State or private corporation, agesiy, or instituties.”
Unzil 1971, the BIA invariably contracted with the state departments of
education, but recently therc hasbeen an meseasing tewdeney to Aind kodian
tribal groups “appropriate.” Thus, contracts have already oeen made with
the United T'ribes of South Dakota, the United Tribesof Narth Dialeota, the
All-Indian Pueblo Council, the Nebraska Iater-Triltal Lirvelopment Cor-
poration, and the Omaba [ndian Tribe. The contractors havein turn chesen
to subcantract with public school districts.

Through the adminiscration of a JohnsonO'Malley program, a com.
munity can control a significant segment of the educational program in the
public schools. The Omaba Tribe, for example, oecupies 2 small reservation
in Macy, Nebraska, Threugh a $215,000 contract with the BIA, the wibal
education committee was able to establish an Indiam culture and Janguage
program in the public school. In addition, JOM fumds wers wsed. ter huve
Indian teacher aides and to veimburse Indian pasents for curef.pocket
charges imposed by the school.

There is no reason why contracting should be restricted to Indian inter-
tribal erganizations or tribal councils. The BIA, or one of the intertribal
groups, could contrace directly with a community Indian education com-
mitter. The commuittee could then contract with a public school or 2d-
IHTISEET 1ts GWIL program.

3. Ser pext accurapanying notes ¢ E—6o mfrd,
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Sorne: of the items which can be tncluded in a Juhnson-O'Malley pro-
gram arc: special language classes, extracurricular travel, athletie eguip-
ment, clothing, and additonal teacher aides or home-school coordinators.
In addition, there are 2 number of unportant indircet benchts which rmay
result from having Indian tribes or communitics administer TOM con-
tracts. The responsibility for administering the contract will help give some
Indian people valuable expericnce wliich they would not atherwise reecive.
It may, moreover, provide 2 means by which the Indian community can
learn more abaut the operation of the entire cducational program at the
school. Finally, in school districts where JOM Ffunds constitute a substantial
portion of the budget, a dissatisfied community will have the ulfimate re-
course of dirccting the funds to other areas outside the schoal™ _

Apart from contructing o administer JOM funds, a community may
play arole in influencing the JOM program by participation on a JOM par-
ent advisory cornmirtee. Although existing JOM regulations do not reguire
that there be & parcnt advisory committee 1o review the JOM program in
cach school ur districr, the BIA has actively enconraged the formation of
thesc comumittees in almost every schoul district which receives JOM [uthds.
. Ocdinarily, parent advisory committees for JOM programs do not have 2
major impact on public school educadon because they have no power. The
BIA currently has under consideration, however, new regulations which
would give parent advisory comrnittecs.an effective veto over the use of
JOM funds in thelr communities,** '

2. Tade 1 programs.

Title I of the Flementary and Secondary Education Act of 1065™ pro-
vides funds for compensatory programs to meet the needs of educationally
deprived children.™ On October 14, 1971, HEW promutlgated new regula-
tlons requiring parcntal involvement in the Title I programs.*® The new
regulations require each local cducational agency to:

[Listablish a eauncll in which parents {not cooployed by the local educational

apency) of educationally deptived children residing in artendanee arcas which are
to be served by the project, constitute more than a simple majority, o designate for

13t. The commanity could awe JOM funds for 5 supplementsl peogram enticely outsides the
schnel, This might saclwle trips ta histosic plages, an arts and grafis prograem, the maintenance of a
eomrnity ceater, e edocitonel workshops, Tor cramaple, at Deec River, Minnescta, the non-
Tadian sefaznd Boant was nnable to reach agreemene with che lncal Tlian advisory commiree on the
use of JOM funds, aod ultimate!y 3t votez] not oo acceps any irther JOM fanding. The Touliae parents
then furmed their own non-profit earporation and oow operite @ JOM program autside the school,
der Lenter from Robert B Llied, Leech Bake Legal Services, Minn., o che authar, Aug 33, 7972, an
file with Staaford Lae: Revicw. .

132, See Rosentelr, sepra nrae 44,
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that purpese an existing organized group in which such parents will eanstieute
mere thaa a simple majority .. . 58

Without giving the parents’ council outright control of the Title { pro-
gram, the regulations allow 2 well-organized parents’ group to provide
substantial i rpue wate schaol drcxsmnmakmg There must be adcqu:u:c
procedures to lasure. -prompt response” 10 suggestiens from thc parents’
council,”™ and the parents’ coundal muit havc an oppertunity Yo submit,
cemments to the Stare educational agency™ on the proposed Tide I pro-
gram.'® Thus, the pareats’ coanell will have direct contact not only with
the local, bur also with the state education agencies. If those agencies prove

nonresponsive, a camplaint can be filed with rthe Offee of Educaunn in
Washington.™"

3. Indian Education Act of 1972

The mevemnent toward Indian community control of cducadon should
receive sighifticant support from the Indian Fducation Aci of 1g72™® which
authorizes funds for a serles of new programs in elementary, secondary, and
higher education. Some of the programs will be merely supplemental to
the regular schaol program and designed to meet the special educational
needs of Indian smdents; others will be innovarive and experimental.

The requirements for parent, commuanity, and Indian involvement in
these new programs are the most stringent cver cnacted into federal law.
Section 305¢{b}, which applizs to supplemental programs, provides thar ap-

plicants for funds must demonstrate that the proposed project has been de-
veloped:

{1} in opeus consuleation with parenis of Indian children, teschers, and, where
applicable, serondary school studems, indoding public hearings at which such
- persans have had o full oppertunity to understand the program for which assistance
ts being soughe and ro offar recemmendarions therean, and
(i} with the particsparion and approval of a committee composed of, and se-
lecred by, parents of children parricipating in the program for which assistaner is
soughe, teachers, and, where applicable, scodndary school smdents of which at
lcasc half the mcmbcrs shalf be sueh parents . ., %

136, 04§ 1rdayla){z). A ribel clucation committes might inasr thar # l:u: Hdt!l.gl']..']tl:'l_:ln a5 e
parents” caunci! under this reulatton,

137 I f 1, :?{a}fzgfﬂ:)

rxd. A ardag(o)ep{viii].

11g. The Offiee of Eﬁlucnhun has not been parionarly ageresize i rdpundmg 1 mmp[a.mr:
huowever, it doss investigats, aod i will bring presauce oo locsd sducational sgeneiss where there s 2
clear nulat na nE law, The Title T parent participaiion rcguiatians may nof be effecurs where the
parent' council j& divided, or wherz the members have been corcfally selected by che local schaot
superintendent becayse of their pagsiving, Meserthelen, they mott cerainly do pravide an cpporoamy
for reeaningfal commuity iavalvenent io school prograsms,

Tgo. Pub. L. Mow 93318, 5% qot—s3, B8 Stan 53445, smending a0 UEC 84 axfeyq, 38788,

Tat. fd. % 470, B0 Star. 437 (emphasis added ).
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Thus, the parents’ committec is given a flat veto over ail proposals submitted
under Part A of the Act.*** The parent participation requirements under
Part B of the Act, providing for discretionary grants for innovatve pro-
grams, are not as rigid. In the latter instance, the statute requires only that
the Commissioner of Education be “satisfied . . . that there has been ade-
quate participation by the parents of the children to be served and tribal
communities in the planning and development of the project, and that
there will be such a participation in the operation and evaluation of the
project.”*** Since funds have not yet been obligated under the new Act, it
is too soon to tell how the parent participation requirements of Part B will
be interpreted.





